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Housekeeping Items

● A link of today’s recording and presentation will be posted on the CASC 

website

● All participants are muted, but your questions are welcome

● Utilize Q&A function for questions (we are not using the Raise Hand 

Function)

● Q&A at the end of presentation

● Help us, help you! Please complete our feedback survey at the conclusion of 
this presentation
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OBJECTIVES

At the conclusion of this webinar participants will be able to:

● Define Race & Racism.

● Understand the history of Racial Microaggressions (Covert 

Racism).

● Recognize Racial Microaggressions. 

● Examine how covert racism impact Students of Color.

● Implement strategies to address covert racism.



What is race and racism?

Race: is a social construct that is used to privilege white Eurocentric people and 

ideologies, while oppressing Communities of Color (Omi & Winant 2015; 
Golash-Boza, 2016). Race provides social and economic benefits to those who fit 
the mold of what it means to be racially white (Bonilla-Silva 1997).

Racism:  is the “...assigning of values to real or imagined differences, in order to 

justify white supremacy, to the benefits of whites and at the expense of People of 
Color…” (Perez Huber et al., 2008 , p. 41).



“The prediction that new Hispanic immigrants will have low-IQ children and 
grandchildren is difficult to argue against. From the perspective of Americans alive 
today, the low average IQ of Hispanics is effectively permanent.”



HISTORY OF RACIAL MICROAGGRESSIONS

● First studied by Black Psychiatrist, 
Dr. Chester Middlebrook Pierce

● “Offensive mechanism” – (Pierce, 1970)

•“The chief vehicle for pro-racist behaviors are 
microaggressions. These are subtle, stunning, often 
automatic, and non-verbal exchanges which are `put 
downs’ of blacks by offenders. The offensive 
mechanisms used against blacks often are innocuous. 
The cumulative weight of their never-ending burden is the 
major ingredient in black-white interactions (Pierce et al., 
1978, p. 66).



HISTORY CONTINUED...

● Dr. Derald Wing Sue expanded on the work of Dr. 
Pierce to categorize microaggressions into 3 forms:

● Microassault - deliberate attacks but done so 
privately (micro)
○ Ex: Using the word “Colored” 

●  Microinsult - rude and insensitive communication
○ Ex: “You’re so articulate” 

●  Microinvalidation - attacking/invalidating POC’s 
experiences and feelings.
○ Ex:  “I don’t see color” “All Lives Matter”



Contemporary Definitions
● “subtle daily insults that, as a form of racism, support a racial and cultural 

hierarchy of minority inferiority” (Kohli & Solórzano, 2012, p.3). 

● “Microaggressions are cumulative in nature and can cause undue stress to 
Students of Color, while privileging whites” (Solórzano & Allen, 2001, p.283). 

● They can be intersectional based on race, class, gender, ability, etc. 

● “Visual [racial] microaggressions are systemic, everyday visual assaults based 
on race… that emerge in various mediums such as textbooks, children’s books, 
advertisements, film and television, dance and theater performance, and public 
signage and statuary” (Perez-Huber & Solorzano, 2015, p. 223).



Microaggressions are micro in how they are done/delivered, 
not in the negative impact and harm they deliver. 

Microaggressions are not “everyday rudeness” because they are: 

1) Constant and continual 

2) Cumulative – life long 

3) Reminder of 2nd class status in society



Impact on Students of Color

● Culturally devalued 

● Humiliated or Embarrassed 

● Unsafe negative campus racial 

climate 

● Unsupported 

● Disengaged

● Prone to develop psychological 

stressors: 

○ Racial battle fatigue 

○ Stereotype threat 

○ Imposter 

phenomenon/syndrome 

○ Feeling invisible/ omitted



Racial Trauma (Carter, 2007)

● Students/People of Color who continuously experience racism, especially 
traumatic events, may develop traumatic stress symptoms such as:
○ Insomnia, hypervigilance, memory impairment, body aches, etc. 

● Even being a bystander, witnessing or hearing about racist incidents (T.V., 
Instagram, etc.) can negatively impact a Person of Color. 

● Racial Trauma can be intergenerational - passed down from one generation to 
the next



What does it Look like in schools?

The Myth of Meritocracy If you work hard enough you’ll 
succeed.

Failing to learn how to pronounce 
student names after being corrected

Phuc = Frank

Setting low expectations for Students 
of Color or marginalized groups

Thinking a student would struggle in 
AP English because English is their 
second Language

Not addressing microaggressions in 
class, even when unrelated to subject

Shut up you “Red Skin”!  - Continuing 
with class material



Microaggressions in 
Student/Interpersonal Interactions



Microaggressions in Policies/Rules





Reflect on your practice.
Ask yourself:

● Have I done racial microaggressions?
● Do/Have I used offensive language and was not aware it?

○ What about my body language? (Non-verbal)
● What practices or policies do I uphold or have that are rooted 

in racism?
○ Tracking, conversations about college & career



Why Should 
School Counselors 
Care?



ASCA Professional Standards 
& Competencies

● B-PF 6. Demonstrate understanding of the impact of cultural, social and 
environmental influences on student success and opportunities 

○ B. Explain how students’ cultural, social and economic background 
may affect their academic achievement, behavior, relationships and 
overall performance in school 

○ E. Collaborate with administrators, teachers and other staff in the 
school and district to ensure culturally responsive curricula and 
student-centered instruction



ASCA Ethical Standards
for School Counselors

B.3. Responsibilities to Self 

● I. Monitor and expand personal multicultural and social-justice advocacy 
awareness, knowledge and skills to be an effective culturally competent 
school counselor. Understand how prejudice, privilege and various forms 
of oppression based on ethnicity, racial identity, age, economic status, 
abilities/disabilities, language, immigration status, sexual orientation, 
gender, gender identity expression, family type, religious/spiritual identity, 
appearance and living situations (e.g., foster care, homelessness, 
incarceration) affect students and stakeholders.



How do we address covert racism?

● Naming Them and Naming Racism - Talk about racism.
● Creating Counter Spaces for Students of  Color. 
● Addressing and intervening when we hear, witness, or are informed about the 

occurrence of them. 
● Helping both the perpetrator and the victim understand racism and the 

negative impacts it carries. 
● Attend professional development on issues about race and racism. 
● Provide/organize professional development on issues about race and racism.



QUESTIONS?
RESOURCES



Feedback Survey

https://bit.ly/CASCWebinar



Contact Information

★ Enrique Espinoza

○ Email: eespi017@ucr.edu
○ Twitter: @eespinoza_91

★ Rebecca Pianta
○ Email: rgpianta@capousd.org
○ Twitter: @DrRebeccaPianta


